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| freshmen for a
Acourse, assessments
oblem to endure. But
ESSTT few ways students can
cached individually. ¥ou can directly interact
each student. If used in thoughtful ways, as-
essments can motivate students to engage in class
and to study on their own. Here are some ideas
that have worked for me teaching an introductory
college biology course over the past decade.
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Make exams frequent,
weekly or biweekly.

Frequent exams do not cover too much material
and therefore students can find the time to study
and are less likely to panic or give up. This coun-
teracts the weaker planning skills of freshmen,
who are not likely to start studying enough ahead
of time. '

Make exams short.

About 20 questions are all that are needed to
cover the major topics. More questions take too
much class time and overemphasize the impor-
tance of exams.
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Chapter 28

Assessments That Assist in Motivating Students
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Don’t take the whole class
time for the exam.

Just give the exam during the first 20-30 min-
utes of class. As students complete the exam, let
them go into the hallway to wait for the others.
Once everyone is done, resume class for the re-
mainder of the time.

Promote the class work.

Write up the exam questions directly from work
you did in class. Use the exact same question that
you used in class for a pair-and-share activity. This
will not only motivate them to completely under-
stand these activities the next time you do them,
but it will promote class attentiveness. Don’t use
test bank questions unless they are right in line
with what you did in class.

Reward what you want
students to do.

If you want them to read the questions for self-
study at the end of the textbook chapter, put some
of them on the exam. If you want them to do the
excrcises in the study guide, put some of these on
each exam. I also like to use questions from the
publisher’s website self-study area.

Mention once in class
where you are getting
some of the questions.
Students need to learn to pay attention to an em-
ployer who mentions key information once. Em-

ployees that need to be told things several times
are let go in the next reorganization.

Make the test feel fair to
students.

Write questions that are central to the topics you
are teaching. Students will notice this and will
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make a renewed effort to study on the next exam.
Resist making questions on tiny little details.

Actively proctor the exam.

Walk around and be visible. Watch students work
and notice if they are looking sideways. Insist on
nothing else on the desk, especially cell phones
and backpacks. You want to be sure that no one
is cheating and that all the students know that no
one can cheat in your class. Students who play
by the rules need to know that everyone else has
to also.

Relate current topics to
past topics.

It’s valuable to point out to students how the cur-
rent topic relates to other topics you have covered.
Do this by writing a question on it. This will make
them think about how it all goes together.

Line up the answer
choices.

If you are asking students to choose between
higher or lower levels of something, line up the
different words right underneath each other so
they can easily distinguish the choices.

Let the students learn
from the assessment.

Once everyone has turned in their exams, pro-ject
the exam onto a screen with the correct answers
indicated in a bright-colored font. Don’t change
the visual formatting; just change the color of the
answers. Resist the urge to talk. Don’t go over the
exam question-by-question; just show it. In my
experience the students are very actively reading
and talking among themselves about why certain
answers are correct. Do this quickly; don’t spend
a lot of class time on this activity.
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Send grades over a class
e-mail list.

Only two columns of numbers are needed: One
column is the students’ ID numbers (truncated to
maintain confidentiality), and the second column
is the exam scores. This lets the students see their
grades relative to their peers. It motivates them to
see that it is possible to do better. It’s nice to have
a few students score 100% because the three-digit
number stands out in a column of two-digit num-
bers. The other advantage of sending grades by
e-mail is that the students’ disappointment in their
grades is not brought into the room when you are
trying to start the next class. Also this eliminates a
huge pile-up of people at the bulletin board out-
side the room. This helps manage the energy of
the room to keep it more positive.

Assessment is more than a problem to be en-
dured. Assessments can be structured to help
you accomplish the goals of getting students
engaged in class and studying on their own. It
can be a positive motivator for students to focus
their efforts.
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